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In terms of the effects of the language variables, exposure of Hispanics to Spanish during their upbringing does not significantly predict school continuation or labor force participation. Although compared with Hispanics relatively few whites had been exposed to another language (see Table 7), exposure of whites to a non-English language raises the probability of their being in the labor force and out of school.
Contrary to expectations, none of the language variables signifi-cantly distinguishes among the four categories of the dependent variable for Hispanics. Why the effect of non-English-language background appears for whites but not for Hispanics is unclear.
Last among the language variables, the effects of the measure of English-language proficiency (vocabulary test score) on labor force participation and school continuation are nil for both Hispanics and whites.  This is most likely because the main effects of English-language proficiency for these youth are probably through scholastic achievement (see Nielsen and Fernandez, 1982), which has been controlled in these models.
Finally, the dummy variables for Hispanic subgroup show only one effect. After the other variables in the model are controlled, Cubans are more likely to combine school and labor force activities and are less likely to be in the labor force and out of school than any of the other Hispanic subgroups.
The lack of significant effects for the dummy variables for Hispanic subgroup implies that the other variables in the model have explained the subgroup Variation in school continuation and labor force participation. Most important among the variables that have been found to account for differences in achievement among Hispanic subgroups is family socioeconomic background.  For example, the relative affluence of the Cubans (see Jörge and Moncanz, 1980) is often cited äs a major reason for Cubans' greater success in school and the labor market (see Nielsen and Fernandez, 1982).13  However, other variables also explain the dependent variables, and consequently, differences among Hispanic subgroups in labor force participation and school enrollment are the same ones that are important for whites, i.e., scholastic achievement, previous work experience, and marital Status. According to these results, the processes by which Hispanics and whites decide to stay in or leave school and participate or not participate in the labor force are very similar.  The "specific" variables that I hypothesized would be necessary to explain Hispanics' underachievement have proven to be insignificant.
13Note that the latest wave of Cuban immigrants, the Mariel refugees, are not äs affluent äs early waves (see Bach, 1980).  However, these data do not contain any of these refugees because the High School and Beyond sample was drawn prior to the Mariel boat lift.

